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Abstract

A case is made for the place of transdisciplinary ingnigonsumer scholarship. After
framing consumer studies as a discipline, the paper exglawmesn conventional modes of
disciplinarity. Then, the discussion turns to the nuan€éise transdisciplinary approach, and
what consumer scholarship would look like within this pecsive. Seasoned and emerging
consumer scholars and practitioners are invited toelitae repercussions of stepping outside of
their disciplinary boundary onto a rich fertile spacesrehthe academy meets society for the
betterment of humanity. Consumer scholarship will n&eethe same.
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This paper makes the case for the place of transdisciplimquiry in consumer
scholarship. Transdisciplinarity takes knowledge generattithwdisciplines, and moves it
beyond the boundaries of these disciplines to make nemections between acaderaia civil
society. Transdisciplinarity does not call for the dlisgon of borders between disciplines, but for
the perforation of disciplinary borders leading to thenfation of new synergy, new knowledge
and new problems to be addressed between academic desgipind other sectors of society.
People develop relationships in networks as they delalomitnplex and emergent world problems
of humanity: human aggression, resource distributionjcietetween world views, and the
potential of empowerment through education (Lattanzi, 19983. approach is very different
from that of conventional disciplinary approaches ft@at/n on transgressing boundaries between
different fields of study, and think even less of workinfiaboratively with those outside the
academy (McGregor, 2005). In this paper, the spotlight ésdrelconsumer studies, and what it
would look like from a transdisciplinary stance.

Consumer Studiesasa Discipline

Before developing the idea of transdisciplinary consumieslarship, a few moments will
be taken to clarify the author’'s understanding of, “What discipline?” and “Is consumer studies
a discipline?” A recognized discipline provides a practéonith a home base, a tribal identity, a
social stage upon which to perform (Chan, 2001). Ther&vareverarching disciplines: natural
science, social science, mathematics and computacesiethe humanities and arts, and
professional/applied arts and sciences (Academic DisefI2007). Colleges and universities are
usually organized around these disciplines, or fields of stealyulty are tenured to disciplinary
departments and programs. Concomitant branches of knovdeedgaught, academic journals
publish attendant research, library holdings are eshaoliand managed, and learned societies
exist to which practitioners belong (Birkoff, 2006; Polkn@uaunity College Library, 2003;
Wallerstein, 1999).

Birkoff (2006) tenders a useful discussion of the differemte/éen fields, disciplines,
sub-disciplines, and professionsfiald is loosely knit collection of interests or specatlians
that may or may not have distinct boundariesli gipline emerges when boundaries are drawn
around a field to create a branch of knowledge refleetipgrticular area of study. gib-
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disciplineis field of specialized study within that broader disnogliSub means below or under,
and refers to the division of a discipline into smalfeore specialized sections.plofession is an
activity that involves a responsibility to serve fthéblic, has a complex, evolving body of
knowledge (drawing from disciplinary scholarship), hasddeas of admission, requires
certification or licensing, and has a need for publicfidence (Brown, 1993).

Academics often argue amongst themselves about whathefield of study is a
discipline, or a sub-discipline. Indeed, fields of study {dises) usually have several sub-
disciplines or branches, and the lines between therafeen both arbitrary and ambiguous
(Academic Disciplines, 2007). Consumer studies is no execeptidruth, many people trained in
the area of consumer studies and consumer behaviour dremucses from both FCS and
marketing. Consumer studies is regularly classified as-disaipline of family and consumer
studies (FCS) (home economics) which, itself, is geaed as both a field of study (a discipline),
and a profession. Both Ekstrém (2003) and Beckmann anct Eli@®2) conceiveonsumer
behaviour as a new field of study emerging out of the traditioredidiine of marketing, also self-
conceived as a profession. For further distinctionsaorer studies has a focus on consumer
empowerment while consumer behaviour has a focus ogasiag business growth and profit, by
better understanding the consumer.

It could be said that the past quarter of a century ltassged a sharpening of the
boundaries between the traditional disciplines of faenigt consumer sciences (home economics)
and marketing and those of consumer studies. For marg;, yeaisumer studies has been
perceived by some as a separate disciplirid attendant university degrees and programs,
journals (of which this is one), professional asdam, library holdings, and with professionals
seeking accreditation and professional status. Indeedp@e#m Eigsti and Stampfl (1984)
report that consumer studies comprises four areas obSpataon: (a) consumer sciences, (b)
consumer studies, (c) consumer affairs (policy and adyhcaad (d) consumer education. In
effect, they suggest that consumer studies is a disciplititefour sub-disciplines. Consumer
science refers to the generation and applicatidia®€ research about consumer economics,
family economics and resource management. It analjeesctions and interactions between
consumers and markets. Consumer studies refersajgphad approach using the research
generated via basic science so as to enhance indieidddhmilial economic security and well-
being. Consumer affairs implies consumer activism andaaby in the political arena and in the
marketplacen behalf of consumers. Consumer education involves a processnufgthe
knowledge and skills needed to manage consumer resourcestakd actions to influence the
factors which affect consumer decisions.

Some readers may consider consumer studies to be desaipiia own right, with four
areas of specializations (sub-disciplines). Otherscuagider consumer studies to be a sub-
discipline of FCS (home economics), marketing, othemglises, or some combination. Some
may be undecided. For the sake of this paper, indulge théhaieEsmnsumer scholarship can

! Consumer studies has been shaped, reshaped and recorisideved 100 years, with
its roots in home economics in the late 1800s. Busaressnarketing scholars became interested
in consumer behaviour in the 1950s. The consumer proteutdoonsumer interest movements
of the 60s and 70s gave the discipline further momentumr @g@plines, such as anthropology,
psychology and sociology, also straddled the field of copiomstudies (Foxall & Goldsmith,
2005; Goldsmith, 2005).
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benefit and grow if it is informed by ideas relatedremsdisciplinary inquiry.

Conventional M odes of Disciplinarity in Consumer Scholarship
Transdisciplinarity concerns that whichas the same time: between the disciplines,
across the disciplines, and beyond all disciplines (Sel, 2002). Consumer scholarship as we

know it is mainly confined to work influenced by a feveaplines (sociology, marketing,
psychology, economics, home economics). To respearducomfort levels with conventional
modes of scholarship, while calling for a transitiorthe transdisciplinary approach, this paper
will tender a discussion of the different kinds of disogity that have informed general
scholarship to date, leading to a fuller descriptionargdisciplinarity, and its potential for
consumer scholarship. Becoming conscious of how theegdrof disciplinarity evolved, and how
it has shaped the work and thinking of other scholaespi®requisite to developing a vision for
how to move beyond, to transcend, the disciplinary nod@@nsumer scholarship.

Disciplinarity is a term referring to a branch of krledge or teaching, often in the
academy. It stems from the Latin rodtsciplulus for pupil, ordisciplina for the teaching of
disciples (Brown, 1993). Disciplines are understood to besaseacademic study that are part of
a larger body of learning. They are comparatively satftained and isolated domains of learning
that possess their own community of experts (Nisd4@97). When referring to the nature of
theory, education, research, and knowledge generatibe mctademy, several terms are usually
employed: monodisciplinary, multidisciplinary, crossdisogty, pluridisciplinary, interdisciplinary
(Regeer, 2002) and, more recently, postdisciplinary. Tramgliiary was also recognized as a
form of disciplinarity nearly 40 years ago at meetingsualinterdisciplinarity held by the
Organization for Economic Cooperation and Developn®&GD) (Apostel, Berger, Briggs &
Machaud, 1972). In fact, the term transdisciplinarity appemracademic texts as early as the
1970s (Schneider, 2003).

As Nissani (1997) and Brown (1993) note, many of these tees1® to defy definition.
Indeed, Schneider (2003) refers to them as ‘close couBmngih, Hukkinen, Huutoniemi and
Klein (2005) call them ‘neighbors.” Mittelstrass (2000) migaithat pure forms of disciplinarity are
very rare, because they are usually realized and undénstttoe context of their neighbors. Yet,
they will be distinguished here, both for the sake oiceptual clarity, and for truly setting
transdisciplinarity apart as a powerful new dimensiocosfsumer scholarship (see Tablé 1)

[Insert Table 1 about here]
Monodisciplinary

Mono means one. This approach to practice, research atetdbip means that only one
discipline is brought to bear to solve a societal prabl@ften, just one branch within this one
discipline is drawn upon - evidence of deep, fragmented $pati@an. People working in one
discipline (e.g., law, economics, sociology) study thmeseesearch objects, share the same
paradigm (world view and set of assumptions about whatly use common methodologies,
and speak the “same” language and lingo (Regeer, 2002). Ertas, (@®0dg many others,
refers to the idea ohtradisciplinary communication, a form of well-developed, exclusionary
disciplinary jargon that precludes any permanent bridgeseet disciplines. Indeed, Wallerstein
(1999, p.222) notes that individual “disciplines are organizectbkporate structures in the form
of university departments, programmes of instructions,essgischolarly journals, national and
international associations, and even library classibns.” Bevan (2003) suggests that scholars in
different, separate disciplines are in competition wihh other for funding, and for an
intellectual space where they can express their idage @onfined within their disciplinary
boundaries. Regeer asserts that while single discipkark has its place, it is limiting when
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trying to solve complex societal problems, because @mdylens is brought to bear on the
dynamics inherent in the complexity.
Multidisciplinary

Multidisciplinary research and practice moves us beyoridnesdiscipline into the realm
of several disciplines. From this stance, someondipisaitg a root discipline (e.g., economics)
may turn to people working in several other disciplinelseip them solve a problem. While many
perspectives are shared, the intent it to serve thasnaf the originator of the collaboration. Once
the work is done, everyone goes back to their respgutees (McGregor, 2005; Nicolescu,
1997, 2002). If people simply mingle disciplines to problem solitd, each discipline
maintaining its distinctiveness, they remain multigiticary (Colins, 2002). People from
respective disciplines retain their independence, temjyaiaking direction from a team leader.
This leader is the person who sets the goal(s) detra’s work (Macgill-Evans, Hodge &
Darrah, 2002). Brown (1993) adds a further clarification. ¢igle engage in multidisciplinary
studies, they simultaneously take courses from manyaefiffetisciplines, but do not attempt to
integrate them in any way.

Crosdisciplinary

Brown (1993) claims that when people, prepared in diffeneyatsaof study, cooperate to
solve a particular problem, they are engaging in veorkss disciplines. They enter this work
because they feel that the problem cannot be dealtadéquately within the confines of one
discipline. Also, the problem being addressed is limitextope, usually needing to be solved
within a time frame, a particular context, or bothck field or discipline contributes its
knowledge to address the problem. But, no effort is madecstite new patterns of integrated
knowledge. Instead, the contributions remain separatpanadiel.

Ofer (2005) describes crossdisciplinarity from a diffepgerispective. He sees it as the
process of viewing one discipline from the perspectivenother. It is assumed that one discipline
will have hegemony over the other, such that therskdiscipline becomes a passive object of
study rather than an active system of thought. An exaispising the principles of physics (the
hegemony discipline) to understand the acoustics of ningig@ssive discipline).
Pluridisciplinary

Pluri is Latin formore or many. In academia, it refers to merging two disciplines trat
not normally considered to be related to each othdadt, pluridisciplinary assumes that, in
order to be competent in one’s root discipline, one ratiain and understand knowledge from
other disciplines in order to teach, do research,avnleBrown (1993) clarifies that, from a
pluridisciplinary stance, investigation or study in oneiglge isdependent on understandings
gained through study in other disciplines. Knowledge is gésetia separate disciplindst
practitioners or leaders cannot do their work withoutviirg on a wide knowledge base. A
simple example is the nutritionist who cannot praatibectively unless he or she is familiar with
chemistry and biology.

Interdisciplinary

The term ‘interdisciplinary’ entered our vocabularyhe 11920s (Klein, 1996). While the
multidisciplinary approach juxtaposes specialists by gitfirem down beside each other at the
table, the interdisciplinary approach coordinates #wpertise (Lattanzi, 1998)nter means
between. So, interdisciplinary means interaction gqmao or more disciplines. Nicolescu (1997,
2002) clarifies that, while multidisciplinary refers to nkghat remains grounded in the framework
of one discipline, interdisciplinary concerns the tfanef methods from one discipline to another
for: (a) new applications, (b) new analyses, or lte)deneration of entire new disciplines (an

PDF Created with deskPDF PDF Writer - Trial :: http://www.docudesk.com



example of which is home economics, called family @masumer sciences in the United States).
In its true sense, interdisciplinary work involves greing several disciplines to create a unified
outcome or perspective that is sustained and substardiadle to create an entire new discipline
(Colins, 2002).

When solving problems from the interdisciplinary approg@eople are organized into a
common effort, focused on a common, agreed-to probléimoentinuous communication
(Lattuca, 2003). A team leader coordinates the processatirey group-identified goals and
activities. Individual people assume the role of expether field and, hence, offer parallel
analysis of parts of a problem (Magill-Evans et al., 2082)ew synergy emerges from the
transfer of information, and the creation of knowledg®ng people from different disciplines.
But, the intent is not tanderstand the world, just to solve a complex problem in that world.
Society loses when leaders use just the interdisciplaggproach because people are not able to
deal with the profound complexity of today’s problemsluding: poverty, unsustainability,
exploitation and oppression, corporate-led globalizatiapitalism, and free market ideologies.
Leaders need another approach that pushes the boundadhes tfinking.

Postdisciplinary

A new hybrid of interdisciplinarity is postdisciplinari($ayer, 2003). It brings us closer to
transdisciplinarity. It is concerned with dismantling ttoundaries between disciplines. It stops
short of transdisciplinarity because there is no confoe the link between disciplines in academia
and other sectors. Postdisciplinary scholars tend to identify wigarning rather than with
particular disciplines. They follow ideas and connectiohsrever they lead, instead of following
them as far as the border of their discipline (Sangl28@1). Fahlander and Oestigaard (2004)
agree, noting that, from a postdisciplinary perspecthedisciplines do not unite people.
Rather, the unifying factors are theestionsthey ask, and the topics they study.

Postdisciplinarians believe that boundaries around disegpare hindrances and obstacles
to gaining new knowledge (Smith, 1998). They reject infebdisciplinary boundaries as they
pursue particular approaches to scholarship across a apapgictrum of broad topics. Instead
of getting hung-up on maintaining historical boundariesy tp#, instead, to: (a) debate and
evaluate different contributions from respective disogdi (b) question assumptions stemming
from particular disciplines, and (c) explore the scopesights and concepts that are possible
beyond the traditional boundaries that hem in disciplilresffect, they are open to creating an
“intellectual playground” where they can be critical @odtrary in a safe, valued environment
(Jessop, 2006, p.2).

While this approach to leadership is exciting and evaiatig, it is still not
transdisciplinary in nature because it is confined toiglines. Wolmark and Gates-Stuart (2004)
refer to it as a hybrid of interdisciplinarity, onatlblurs the boundaries between disciplines.
Resultant practice tends to be fluid, fuzzy-edged, andanteblly exciting, because it tests the
limits of existing disciplinary boundaries while remagpidisciplinary in nature. People leading or
practicising from this stance are not driven by a cospalto provide definitive answers or to
fulfil prescribed outcomes. Instead, they problem-sohgeiateractmthin discipline boundaries,
which are continually modulating into horizons (Eaglet2®00, p.96).

Transdisciplinarity

The previous section briefly outlined the “disciplinaggacies of the 20century” (Parkes
et al., 2005, p. 259). This section will elaborate onweerhost recent manifestations of
disciplinarity, one called “hybrid interdisciplinarityhd the other, referred to in this paper as,
“authentic transdisciplinarity.” Both are concernedwvkhowledge generation used to solve

PDF Created with deskPDF PDF Writer - Trial :: http://www.docudesk.com



social problems. The former is evolving within thefimes of academia while the latter has
broken free from disciplinary boundaries to embraceraéetors in society. It is the latter which
is the focus of the remainder of this paper, with mdegs tendered about how consumer
scholarship is challenged within this new form of dlikicarity.

Narrow Transdisciplinary (Hybrid Interdisciplinarity)

The term and idea of transdisciplinarity appeared in acdaderis during the 1970s
(Schneider, 2003). At that time, findings from separatapdiisary stances were less and less
relevant to the world’s complex reality. Approachesetulership and scholarship were becoming
stale and sterile, impeding scholarship and growth (Brd®a3; Morgan et al., 2003; Regeer,
2002; Schneider, 2003). Ertas (2000), referring to this timeademic history, calls for some
level of intellectual control and integration on #mewledge idands comprising academia. This
separation was recognized in the original OECD typoldgistiplinary approaches, which
included transdisciplinarity. They used the term to commnesearch frameworks that rejected the
narrow scope of disciplinary worldviews ((Apostle et 4072; Bruun et al., 2005).

Transdisciplinarity emerged as a concept designed to diathei fallout from the
fragmentation of academic knowledge into specializatiand,the resultant conduction of
research in personal isolation, and disciplinary sifésimark and Gates-Stuart (2004) take us
forward to the present day, suggesting that times argjicigain the academy, that discipline
boundaries are becoming more flexible, and that morpl@eoe challenging the exclusivity of
fields of knowledge, and their concomitant truth. Wittia confines of this changing disciplinary
context, many academics have opted to stay withirfigrterritory by narrowly defining
transdisciplinarity as a specifiorm of interdisciplinarity, an approach that focuses on the
interplayamong disciplines (Lattuca, 2003; Mittelstrass, 2000; Nissani, 1997; Regeer, 2002).
Mittelstrass claims that this form of interdisciplitga removes impasses among disciplines,
blockages that can impair both the identification anckldgment of problems, and their
subsequent solutions. The intent of narrow transdisaiglicollaboration is the development of
an overarching synthesis. But, this is done withiolection of academic areas of study (a
collection of disciplines), not between the acadendyawil society.

This paragraph shares four recent examples of hybriddisaiplinarity. In a description
of the transdisciplinary approach to mapping the hydrocantmecule, the project leader noted
that, “we all went back to our respectiiaciplines (italic added) having found crucial new
perspectives” (Schneider, 2003, p. 14). Also, when describexgdmplex dynamics of creating
‘a transdiscipline’ in the academy, Ertas (2000) limitsphocess to knowledge generatammong
disciplines within the academy, and to research organizationgillMavans et al. (2002) clarify
that creating a transdisciplinary team of academiarebkers entailed “melding knowledge from
each discipline into a single framework identified [and then used] bytdan” (p. 222). No one
outside of academia was involved. This was an inigatnthin the university community designed
in such a way that each member could maintain teardnchor in their home discipline while
working across disciplines. Finally, a new Masterseddership (Transdisciplinary) degree, at the
University of Southern Queensland (2006), in Australia,racds a narrow, disciplinarian view of
transdisciplinary, defining it as an approach to problelirgy that makes simultaneous use of
many disciplines to focus on a problem within a holistic framework. f&ga&o agents from civil
society are involved.

Authentic Transdisciplinarity

The version of transdisciplinarity now in vogue aroureworld is concerned with the

synergy created at the interface between academiaivil society, far beyond the walls of
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academia (Nicolescu, 2002; Regeer, 2002). The movement fnamawer to a more authentic
conceptualization of transdisciplinarity continues tesbaped by Basarab Nicolescu (Bruun et al.,
2005), a Romanian quantum physicist. Nicolescu, and his tsodibthe International Center for
Transdisciplinary Resear¢tttp://nicol.club.fr/ciret/english/indexen.htrstrive to broaden the

focus of research, scholarship, and inquiry to generatembrace different kinds of knowledge.
Indeed, they strive to genuinely, totally, transcenctigimarity,” while respecting the interim

need for separate disciplines. They do so by advocatg#ople create knowledge while
cutting across disciplines, and then integrate and syn¢hibese content, theories, insights, and
methodologies witlany other domain of activity that will shed light on the human problem being
addressed (Russell, 2000).

From an authentic transdisciplinary approach, theresigang of approaches and
assumptions, in dialogue, in order to weave together pewaches to complex social issues
(Lattanzi, 1998). Consumer scholars would move from shalifferent analyses or creating new
applications to creating a space for shared dialogue dighiggyue would lead to joint analyses
using new approaches that could not have existed witheuwtrigscrossing of ideas to weave
together a new web of knowledge.

The objective of the current trajectory of transgiaarity is to understand the present
world, in all of its complexities, instead of focusing @ne part of it (Nicolescu, 1997, 2002).
Indeed, this genre of transdisciplinary research iggbsmceptualized as both: (a) a specific kind
of interdisciplinary research involving scientific amoin-scientific sources or practice; and, more
excitingly, (b) a new form of learning and problem s@vnvolving cooperation amordjfferent
parts of society, including academia, in order to meet the complex cigdie of society. Through
mutual learning, the knowledge of all participants is ecédnThis new learning is used to
collectively devise solutions to intricate societallgems, which are interwoven (Regeer, 2002).
Out of the dialogue between academia and other partgiefy\saew results and new
interactions are produced, offering a new vision of matand reality (Négre, 1999).

Implications of Transdisciplinarity for Consumer Scholarship

Transdisciplinarity assumes that knowledge is generatedustdined in the context of
where it will be applied, rather than developed firstl eien applied later by a different group, as
is the case with basic science. For consumer sshdolas means that it is the context where the
knowledge will be applied that matters, not the agendiaeodisciplinary home of the scholars
(Gibbons et al., 1994). The result is a new kind of knowledgensdisciplinary knowledge - that
complements traditional, disciplinary knowledgendv intellectual space is formed in which
resides a gradual cross-fertilization resulting fromcevergence of different paths in the spirit
of conviviality and celebration (Lattanzi, 1998). Thipé of knowledge is globally open. It entails
both new visions, and lived experiences. It is ala@y of self-transformation oriented toward
the knowledge of the self, the unity of all knowledge, edcreation of a new art of living
(Nicolescu, 1997, 2002).

The transdisciplinary approach also means that conssghetars will have to be open to
the engagement of diverse perspectives in the knowledge picodand generation process. The
disciplinary imperative has to be set aside to creataca for those coming from other types of
organizational homes (especially civil society orgainmns). As well, this approach to knowledge
creation requires the use of creativity when applyinghéwe knowledge, and taking steps to
prevent the knowledge from becoming trapped into a disaiplmap, useful for only one
context. The knowledge belongs to everyone, becausesicreated by everyone. Novel ideas,
generated in the fertile space between and beyond dissipéan be nurtured and expanded by
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ensuring continuous feedback and input of everyone (Niagld€97, 2002).

With this shared knowledge comes shared accountabtlityéostate of the world.
Leaders will not have to feel alone, or that theythie ones to take “the lead.” Instead, the broad
range of actors engaged in ‘creating knowledge in corgbare the responsibility for its use far
beyond the walls of the academy. This accountabditylze more assured if the knowledge
creators form strong conditions for reflection at deepest levels. Rather than being scientists
and academics, actors, including consumer scholars, kdawowledge creators and practitioners
(Gibbons et al, 1994). The knowledge is socially distribareti sustained through network
building by mobile practitioners working on transient {{B2003). Being transient will mean
consumer scholars will have to become comfortakle mot having a specific academic home.
Instead, they will accept the idea of having a contimredence in their disciplinary field of
knowledge, but do so whilst roaming to network with megfnirconnections at the crossroads.
Communication becomes key in this itinerant reseprobess.

Also, instead of relying on the integrity of their didioary differences, consumer scholars
will have to be open to transdisciplinadg-differentiation (Gibbons et al, 1994). That is, they will
have to respect synergy (Greskergos, for working together) and sharing, rather than working
in isolation, and hoarding. They will also have tord@perspectives so they see information as
in-formation in dynamic contexts, rather than being fixed and prtasig Wheatley, 1999).
Furthermore, the knowledge that is created will be fartheough a negotiation between
different agents, with different interests. This apphoiadn direct contrast to the pretense of
disinterested detachment that predominates much discypiraak to create knowledge (Smith,
2003).

Consumer scholars also will have to entertain diffeveays of identifying new ideas. If
scholars assume that the space between disciplinepig éa Newtonian principle), then it is
easy for them to accept that many new ideas wilb&thveen the cracks, landing in the abyss
between the disciplines (Nissani, 1997). If the idea acept is not within the narrow purview of
the specific disciplines, the scholars do not have yoatention to it. Transdisciplinary scholars
will not assume that the space between discipline &gss. Instead, they will assume that the
ground is a rich, fertile space where ideas can take gema, percolate, and be enriched.

Consumer scholars will also have to acknowledge thertapce of looking for patterns
in this fertile intellectual space, instead of looking $eparate ideas. Francgois (2002) proposes
that, while we have interdisciplinary teams, we nieadsdisciplinary concepts, which will serve
to unify the knowledge being applied from areas that cutsadhe trenches that mark traditional
disciplinary boundaries and society. Developing theseemiagoften through the use of
metaphors) will provide a way to enhance people’s undetisig of the interwoven structures
and functions that are the essence of complex, sssigs. Francois (2002) and Wheatley (1999)
say that people need to look feomorphies (common, predictable patterns) instead of looking
for separate ideas. Patterns help people move awaylidisparate semantics of individual
disciplines toward a purer language, a set of conceptsfiwarced by each disciplines’ opinions
and prejudices. These patterns provide a template for peofotel similarity between disciplines
that are not alike.

The ideas and knowledge generated in the fertile spacedewisciplines and with civil
societybelong to society. For this reason, consumer scholars familiar witipleying positivistic
criteria to gauge the robustness of the informatioliafity and validity) will have to embrace
other notions of robustness. Yes, it is still incunben those creating the knowledge to assure
that it is of a certain quality. It would not bode welin-robust knowledge were used to solve
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deep, human problems, even if the knowledge was joirghted in context. Smith (2003) and
Gibbons et al. (1994) refer to this issue as the ‘quadititrol of knowledge production’, and
suggest that criteria for socially robust knowledge (abtef empirically reliable knowledge)
might include: justice, effectiveness, efficacy, autopoamd other evidence of success after
addressing the resolution of a pressing social problesm Brtransdisciplinary stance, consumer
scholars would explore the meaning of ‘socially approveniedge’ (Smith).

Consumer scholars also will learn to appreciate tiet scholarship will take place in
departments and laboratories, think-tanks, researchreentstitutes, retreats, through
consultancy networks, in people’s homes and living ro@vesn on air planes. Smith (2003) calls
this trait a respect for “institutional diversity.” Nonger will knowledge creation be relegated to
the academic towers. From this stance, transdisaipls@holarship has the potential to
accelerate: (a) the discovery of insights, informmatiod new knowledge; and, (b) the translation
of these into practice (Morgan et al., 2003). Consumerlachwill appreciate that the world
needs both individual disciplines, including the possikditpew disciplines, and a space for the
integration of credible knowledge into a new “wholetihich new insights can emerge (Lattanzi,
1998). New insights lead to creative and more lasting prot@solution.

Consumer scholars embracing a transdisciplinary appmidieiso have to learn to
forego the security of academic freedom. Within thefices of the academy, scholars can
dispense with the influence of politics, theology andtstim the pursuit of disciplinary truth
(Fuller, 2003). In the real world, where people will be idgalvith deep, pressing human
problems, it is not possible, nor prudent, to dismissrfheence of the political economy and the
social reality of citizens. Social concerns cartmekept at arms length. They are the arms which
shape the scholarship. Consumer scholars wearing titelro&transdisciplinarity will accept that
their ultimate intent is to understand the world asraptex whole, rather than to understand
problems about parts of the world. Obviously, thisgeaerational goal, a task that cannot be
achieved in the short term.

Given this reality, consumer scholars also will awéto learn to deal with uncertainty,
take risks, and face perpetual lack of security. Theyhailk to accept that, from the
transdisciplinarity approach, there is no one-right &msno standard approach. With this in
mind, consumer scholars will not stop at the firsiarghat seems to satisfy their disciplinary
dictates. Instead, they will dig deeper through dialogue, pargpeharing, and in-formation.
They will feel safe doing this because the collectwiehave created a space for each person to
reach their potential, and find their hidden possilslitmther than relying on the safety of their
disciplinary expertise (Lattanzi, 1998).

Intellection Fusion In Flux

Several concluding comments illustrate how the tramsftiom disciplinary to
transdisciplinary scholarship will place people in fluxalihg the transition from standard notions
of disciplinarity to transdisciplinarity will not be ®a Entrenched habits of scholarship are hard to
break. Scholars will no longer be able to wear thet®afounding father” because the
knowledge created in transdisciplinary work is a collecimitiative, not a singularity (Sayer,
2003). Some consumer scholars may experience the pull tthidanantel more than others,
especially because some efforts to form transdisciglik@owledge can slip back into discipline
formation (Smith, 2003). This slippage happens becausdiffigsilt to gain tenure and
promotion in an academy that still values disciplindlossisolated experts, and elitism.
Consumer scholars exploring the transdisciplinary patthaxe to expect complications and
setbacks until academic governance structures, funding egemmd mind sets catch up. The
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intent of this paper was to encourage seasoned and egneogisumer scholars to brave the
repercussions of stepping outside the disciplinary boundattethe rich fertile space between
disciplines, where the academy meets society foretterdment of humanity.

Consumer scholars can turn to a transdisciplinary ehtirat was struck at the First
World Congress of Transdisciplinarity in Portugal in 1994 (i&les). It says that
transdisciplinary does not strive for the masteryewksal disciplines. Rather, it strives to open all
disciplines to that which they share, and to that whés beyond them, emergent as they interact
with each other, and other actors. Central to fhs@ach is that new knowledge is generated
from people crisscrossing back and forth between diseglmd civil society, going beyond
where they were when they entered the dialogue. Notibrgzagging and going beyond known
boundaries are hallmarks of transdisciplinarity. Thislkythis dance of in-formation, cannot be
done in isolation. It has to include academia, the ktesature, poetry and spiritual experiences,
for example (de Freitas, Morin & Nicolescu, 1994; McGre@00Q5; Nicolescu, 2002).

By association, consumer scholars must come to retiaduele of intuition, imagination,
emotional sensibility and body in the transmissioth ereation of knowledge. Shared knowledge
through dialogue and discussion should lead to shared undergsaadout how to address deep,
far-reaching societal problems. This understandingjriteectual fusion, is like a fruit that is
ripe with: (a) rigor to avoid distortions; (b) opennass acceptance of the unknown, the
unexpected, and the unforeseeable; and, (c) toleramdeasfand truths different from its own.
They must value, simultaneously, the collective and ididat otherness. They must value
transcultural approaches (no culture is privileged), andnedionality (global citizenship as well
as nationality) (de Freitas, Morin & Nicolescu, 1994 prhtrthis stance, intellectual fusion can
happen because, when the separate bits of knowledge eapelaple who carry them, came
together to dance (to work together), they move faghen they are exposed to each other than
when they are alone. They fuse together into a neslewh

The keystone of transdisciplinarity for consumer salsatathat their work wiltraverse
andlay beyond disciplines in such a way that new visions of reality created while respecting
disciplinary approaches, and the merit of non-acadenys wiknowing, doing, and being.
Nothing is sacred as scholars search for conneciimosg a variety of areas that may otherwise
not recognize how they are pursuing similar agendas (Bug@1). Consumer scholars will be
communicating across boundaries, reaching beyond theiplaiis to the rest of the world.
Examples of what this work might look like are tenderedoregor (2004, 2006a,b).

Emergence

Many of you will have seen yourself in this discussidiaybe you are a consumer
professor who realized that, indeed, you are nervous aomng things differently because it will
affect your ability to be tenured or promoted. Perhapsaye a school teacher who realized that
your teacher training prepared you to stay within thdimes of the existing curricula instead of
reaching beyond familiar boundaries to network with sivciety members, leading to more
authentic curricula. Maybe you are a policy analyst felets frustrated with ongoing quick fixes
to consumer issues, which you know in your heart coulsebier addressed using insights from
many different mind sets, and ways of knowing. Someoafmay be scholars and researchers
who realized that you really are uncomfortable witindgpso specialized, that you have an
untapped need to create intellectual fusion in dynamitaetd networks, rather than continuing
to work alone.

Young professionals may have been drawn to the intrigdareing together to form new
information and knowledge, rather than remaining alone disciplinary island, as the sole
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expert. As a practicing consumer professional, you meg realized that, when solving
consumer problems, you stop at the boundaries of yonmgaiather than reaching to members
of society for deeper insights, and other ways of kngwseeing and being in the world. The
interest of administrators may have been piqued. Howdgaur departments and programs be
reconfigured so that people could work in the fertile sphateeen the academy, and the rest of
the world? All of you now have a choice ahead of yoemain in the comfort zone of the
conventional forms of disciplinarity or take a quantuapleto the realm of transdisciplinarity,
where the academy meets society for the betternidntnganity. Consumer scholarship would
never be the same.
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Table 1

Different kinds of disciplinarity

Monodisciplinary

Members of one discipline work on a problem or issumeal

Multidisciplinary

Members of one discipline turn to people in other disaglito help
them solve a problem. Even if people mingle to solpechlem, each
discipline retains it independence, temporarily taking tdoadrom
other disciplines. The work is grounded in only one dis@pli

Crosdisciplinary

Each discipline contributes what knowledge it has to addhes
problem, often within a tight time frame, or a partcutontext. No
effort is made to integrate the shared knowledge. Caonititrs
remain separate, and parallel.

Pluridisciplinary

In order to be competent to practice or work in onejlise, one
has to use knowledge from another discipline. Knowledge is
generated in separate disciplines. But, people cannot wthuy
drawing on these wide knowledge bases.

Interdisciplinary

Coordinated interaction among several disciplines odougenerate
new applications of knowledge, new analyses, even naipldies.
In addition to people offering expertise from their resipec
discipline, an attempt is made to integrate the infoonahrough

synergy.

Postdisciplinary

People from different disciplines leave this disciplinfmiliarity
behind so they can challenge the discipline’s assumptilisiss
different contributions from other disciplines, and explmsights ang
concepts that are possible beyond the walls of disegplifihey pay
more attention to thkearning that can happen, following ideas and
connections where they lead, instead of stopping apitiisry walls.

Narrow (hybrid)
transdisciplinary

Still within the confines of the academy, disciplin@gundaries are
more flexible, permeable, fuzzy. People challenge xbkigivity of
fields of knowledge, and attendant notions of truths. Hteympt to
remove barriers between disciplines, barriers thatiguely blocked
synergy - they take down disciplinary walls.

Transdisciplinary
(between, across and
beyond disciplines)

Far beyond the academy, the synergy created at tinfagedoetween
the academy (disciplineahd civil society is woven together to creg
new kinds of shared knowledge that shed light on the complex

problems of humanity.
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Endnote
As a caveat, this paper will not explicitly elaboratethe philosophy of sciences (the
premises of ontology, epistemology or methodology). Uaingpre subtle approach, the
distinctions between these three are woven througheuiscussion, respectively, (a) the
nature of reality, (b) the nature of knowledge and heledl (c) the principles and
assumptions underlying inquiry. There are two main campgjairy, namely, (a)
positivistic (facts are out there waiting to be discedeusing the scientific method), and
(b) interpretative (facts are constructed within pespteinds and between people in a
culture). Deeper understandings of the philosophy of s@enitiehelp readers
differentiate among the different modes of disciplinantyable 1. Readers are
encouraged to solicit and contemplate relevant literdeige, Beckmann & Elliott, 2002;
Ekstrom, 2003; Gephart, 1999; McGregor, 2007; Weber, 2004). Furthetme@uthor
acknowledges that the definitions in Table 1 reflearge of different contexts (research,
practice and university study programs). She realizeshibaé contexts affect how each
type of disciplinarity is defined. For the sake of thaigeesented in this paper,
transdisciplinary consumer scholarship, she is confitertasing the distinctions provided
in Table 1.
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